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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Littlehaven Infant School 

Number of pupils in school  120 

Proportion (%) of pupil premium eligible pupils 16% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2019-22 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Sharon Anderson / 
Helen Oakley  

Pupil premium lead Kathryn Saunderson  

Governor / Trustee lead Kate Leyshon  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £20,430 

Recovery premium funding allocation this academic year £ 2,030 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£22,460 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all our pupils, irrespective of their background or the challenges 

they face, make good progress and achieve high attainment across all subject areas. 

The focus of our pupil premium strategy is to support disadvantaged pupils to achieve 

that goal, including progress for those who are already high attainers.  

We will also consider the challenges faced by vulnerable pupils, such as those who 

have a social worker and young carers. We also have a number of families who are not 

disadvantaged but are only just above this threshold.  The activity we have outlined in 

this statement is also intended to support their needs, regardless of whether they are 

disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit 

the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed 

below, is the intention that non-disadvantaged pupils’ attainment will be sustained and 

improved alongside progress for their disadvantaged peers. 

Our strategy is also integral to wider school plans for education recovery, notably in its 

targeted support through the School-based Tutoring Programme for pupils whose 

education has been worst affected, including non-disadvantaged pupils.     

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. The 

approaches we have adopted complement each other to help pupils excel. To ensure 

they are effective we will: 

 ensure disadvantaged pupils are challenged in the work that they’re set 

 act early to intervene at the point need is identified 

 adopt a whole school approach in which all staff take responsibility for disadvan-

taged pupils’ outcomes and raise expectations of what they can achieve 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Internal assessments show that disadvantaged pupils have greater 
difficulties with reading fluency than their peers.  This negatively impacts 
on their development as readers.    

2 Assessments, observations and discussions with class teachers have 
identified that vocabulary skills are underdeveloped on entry into 
Reception and throughout KS1 but in particular with our disadvantaged 
pupils.    

3 Our assessments and observations indicate that the education and well-
being of many of our disadvantaged pupils have been impacted by par-
tial school closures to a greater extent than for other pupils. These find-
ings are supported by national studies.  

This has resulted in significant knowledge gaps leading to pupils falling 
further behind age-related expectations, especially in reading and 
maths. 

4 Our assessments (including wellbeing surveys), observations and dis-
cussions with pupils and families have identified social and emotional is-
sues for many pupils and a lack of enrichment opportunities during 
school closure. These challenges particularly affect disadvantaged pu-
pils, including their attainment. 

Teacher referrals for support have markedly increased during the 
pandemic. 20 pupils (6 of whom are disadvantaged) currently require 
additional support with social and emotional needs.   

5 Our attendance data over the last year indicates that attendance among 
disadvantaged pupils has been between 4% lower than for non-disad-
vantaged pupils. 

Our assessments and observations indicate that absenteeism is 
negatively impacting disadvantaged pupils’ progress. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

To raise the attainment and progress of 
disadvantaged children in Maths to 
ensure 100% of these children make at 
least expected progress.  

Internal tracking data will show that all 
disadvantaged children are making at 
least expected progress in Maths.  

To increase the vocabulary of the children 
to support their progress in reading and 
writing. The school aims to ensure 100% 
of children make expected progress in 
reading and writing. 

Internal tracking data will show that all 
disadvantaged children are making at 
least expected progress in Reading and 
Writing.  

To continue to improve the attendance of 
Pupil Premium children so that it is in line 
with the attendance of all children (2018-
2019: All children: 97%, Pupil Premium 
children: 95%). 

Attendance for disadvantaged children 
will be in line with all children  

To ensure our children describe and 
experience our learning environment as 
safe, trusting and positive, with pupil well-
being at the centre of all we do. 

Pupil and parent surveys will how that 
they feel their experience at school and 
our learning environment is safe, trusting 
and positive.  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 7,411 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Develop an instructional 
coaching approach to 
CPD to allow all staff to 
reflect on their practice 
and to enhance their 
quality first teaching skills  

There is strong evidence that staff CPD that is 
personalised and focused on the improvement 
of mechanisms allows all staff to develop the 
effectiveness of quality first teaching  

https://www.instructionalcoaching.com/research/  

1,2,3 

Purchase standardised 
tests to allow for 
diagnosis and gap 
analysis.  

 

Time for staff to interpret 
the information provided 
and plan accordingly  

Standardised tests can provide reliable 
insights into the specific strengths and 
weaknesses of each pupil to help ensure they 
receive the correct additional support through 
interventions or teacher instruction: 

Standardised tests | Assessing and Monitoring 
Pupil Progress | Education Endowment 
Foundation | EEF 

1,2,3 

Enhance our Maths 
teaching and approach by 
taking part in the Sussex 
Maths hub Teaching 
Mastery working group 
and reviewing and 
planning to implement the 
NCETM curriculum 
prioritisation documents.  

 

Ensure there is sufficient 
time for Maths Lead to be 
part of the working group 
and to deliver staff 
training and support to the 
rest of the school.   

The DfE non-statutory guidance has been pro-
duced in conjunction with the National Centre 
for Excellence in the Teaching of Mathemat-
ics, drawing on evidence-based approaches:  

Maths_guidance_KS_1_and_2.pdf (publish-
ing.service.gov.uk) 
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Use Wellcomms and 
Narrative therapy to 
provide specific language 
support for identified 
children to allow them to 
build their language and 
vocabulary skills.   

There is a strong evidence base that suggests 
oral language interventions, including dialogic 
activities such as high-quality classroom dis-
cussion, are inexpensive to implement with 
high impacts on reading: 

Oral language interventions | Toolkit Strand | 
Education Endowment Foundation | EEF 

1,2  

https://www.instructionalcoaching.com/research/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
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Purchase of a DfE 
validated Systematic 
Synthetic Phonics 
programme to secure 
stronger phonics 
teaching for all pupils 
which includes specific 
keep-up interventions.   

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading 
(though not necessarily comprehension), 
particularly for disadvantaged pupils:  

Phonics | Toolkit Strand | Education En-
dowment Foundation | EEF 

 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 7,842.50 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Use the FFT Lightening 
Squad tutoring for 
children whose reading 
fluency is below age 
expectations  

Research shows that tutoring in small 
groups allows for tutoring to be targeted 
specifically at their needs and allows 
them to make rapid progress from their 
starting points.  

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | 
EEF 

1 

Use in-school tutoring 
to target the specific 
needs of our 
disadvantaged children 
in small groups.  Focus 
will be on reading, 
writing or maths 
depending on the 
child’s specific 
weaknesses.  This will 
include children who 
are on track or are high 
attainers.  

Research shows that tutoring in small 
groups allows for tutoring to be targeted 
specifically at their needs and allows 
them to make rapid progress from their 
starting points.  

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | 
EEF 

1,2,3  

Additional phonic 
interventions for 
children who have 
fallen behind their peers 
with their understanding 
of phonics both for 
reading and for writing.  

Phonics approaches have a strong 
evidence base indicating a positive 
impact on pupils, particularly from 
disadvantaged backgrounds.  

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

1,3  

 

  

https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 7,487 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Provide a Learning 
Mentor in school to 
provide additional 
support in school for 
those 
disadvantaged 
children who are 
experiencing 
additional worries or 
concerns that are 
preventing them 
from fully accessing 
the classroom.  

Evidence shows that social and emotional 
learning is important to the improvement of 
outcomes in school and in later life.  

EEF_Social_and_Emotional_Learning.pdf 
(educationendowmentfoundation.org.uk) 

4  

Develop our outdoor 
learning provision 
so that all children 
have the opportunity 
to challenge 
themselves and 
take calculated risks 
in the outdoor 
environment  

Evidence shows that having the opportunity to 
learn outdoors develops children’s confidence, 
social skills, communication, motivation etc. which 
can be built upon within the classroom.  

https://www.forestresearch.gov.uk/research/forest-
schools-impact-on-young-children-in-england-and-
wales/  

3,4  

Subscribe to the 
locality membership 
to Spurgeons 
Children’s Charity 
which provides 1:1 
counselling 
sessions for 
identified children  

Evidence shows that social and emotional 
learning is important to the improvement of 
outcomes in school and in later life.  

EEF_Social_and_Emotional_Learning.pdf 
(educationendowmentfoundation.org.uk) 

4 

Support for 
disadvantaged 
children to access 
all areas of the 
wider curriculum in 
school (clubs, trips, 
visitors, residentials)  

We know that many of our disadvantaged families 
do not have access to the range of experiences 
available to their peers and this can be seen in 
their reduced vocabulary and experience.  

2,4  

Contingency fund to 
provide immediate 
support to families 
in need.  

Historically, we have had families whose acute 
needs have not yet been identified but how need 
specific support  

 

 

Total budgeted cost: £ 22,740 

https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://www.forestresearch.gov.uk/research/forest-schools-impact-on-young-children-in-england-and-wales/
https://www.forestresearch.gov.uk/research/forest-schools-impact-on-young-children-in-england-and-wales/
https://www.forestresearch.gov.uk/research/forest-schools-impact-on-young-children-in-england-and-wales/
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Our internal assessments during 2020/21 suggested that the performance of disadvan-

taged pupils was lower than in previous years in key areas of the curriculum and con-

tinued to be below that of non-disadvantaged children..   

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact, 

which disrupted all our subject areas to varying degrees. As evidenced in schools 

across the country, school closure was most detrimental to our disadvantaged pupils, 

and they were not able to benefit from our pupil premium funded improvements to 

teaching and targeted interventions to the degree we had intended. The impact was 

mitigated by our resolution to maintain a high quality curriculum, including during peri-

ods of partial closure, which was aided by use of online resources and the use of 

Google Classrooms which allowed teachers to meet with their classes regularly, talk 

about expectations and to continue to read class novels.  Google Classrooms also al-

lowed children to submit completed work and to receive feedback on it.  Issues with 

connectivity and engagement continued for many of our disadvantaged children.  We 

tried to mitigate this by offering places in school during lockdowns to as many of these 

children as possible.  

Attendance for both disadvantaged and non-disadvantaged children was lower than in 

previous years.  The gap between the two has not narrowed this year.  This will con-

tinue to be a focus for us this year.  

Our assessments and observations indicated that pupil behaviour, wellbeing and 

mental health were significantly impacted last year, primarily due to COVID-19-related 

issues. The impact was particularly acute for disadvantaged pupils. We used pupil 

premium funding to provide wellbeing support for all pupils, and targeted interventions 

where required. We are building on that approach with the activities detailed in this 

plan. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 
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Programme Provider 

Wellcoms  Wellcoms  

  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

N/A – as it received for one pupil only it 
is incorporated within our premium so it 
doesn’t identify the child.  

What was the impact of that spending on 
service pupil premium eligible pupils? 

N/A  
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Further information (optional) 

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being 

funded by pupil premium or recovery premium. That will include:  

 embedding more effective practice around feedback. EEF evidence demon-

strates this has significant benefits for pupils, particularly disadvantaged pupils. 

Our assessment subject lead will work on developing and embedding our re-

vised marking and feedback policy 

 utilising a DfE grant to train a senior mental health lead. The training we have 

selected will focus on the training needs identified through the online tool: to de-

velop our understanding of our pupils’ needs, give pupils a voice in how we ad-

dress wellbeing, and support more effective collaboration with parents.  We will 

supplement this with county led training to support the mental health needs of 

the children in school.   

 offering a wide range of high-quality experiences to enhance our curriculum.  

We will support our disadvantaged children to be able to take part in these activ-

ities both during the school day and as part of extra-curricular activities.  

Planning, implementation, and evaluation 

In planning our new pupil premium strategy, we evaluated why activity undertaken in 

previous years had not had the degree of impact that we had expected  

We triangulated evidence from multiple sources of data including assessments, en-

gagement in class book scrutiny, conversations with parents, students and teachers in 

order to identify the challenges faced by disadvantaged pupils.  

We looked at a number of reports, studies and research papers about effective use of 

pupil premium, the impact of disadvantage on education outcomes and how to address 

challenges to learning presented by socio-economic disadvantage. We also looked at 

studies about the impact of the pandemic on disadvantaged pupils.  

We used the EEF’s implementation guidance to help us develop our strategy, 

particularly the ‘explore’ phase to help us diagnose specific pupil needs and work out 

which activities and approaches are likely to work in our school. We will continue to use 

it through the implementation of activities.  

We have put a robust evaluation framework in place for the duration of our three-year 

approach and will adjust our plan over time to secure better outcomes for pupils. 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://www.gov.uk/guidance/senior-mental-health-lead-training
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

